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Understanding and Applying tBeployment First
(E1st) Principle for Students with Disabilities

Touch the Future
Light the Way

UnderstandingEmployment First

What iEmployment Fir8t

Across the natiddmployment Firss
a declaration of both philosophy and policy
that : AEmpl oyment i
outcome of publicly funded services for pe
with disabilities. o

Employment Firstupports the belief
that communitased, integrated employmer
should be the primary day activity for work

T

bple

T

t

Section 511 builds on Employment Firsat
expecting, encouraging, providing, cre
and rewarding integrated employment :

ng ag@ds not occurred.

by
ing,

at minimum or competitive wages and

benefits;

jtati'{]sgﬂw% firs]t qnq pge{erreg pufcqyme fort y

workingage individuals with disabilities;

especially those with complex and signifi-
cant disabilities, for whom job placement
in the past has been limited, or traditionally

youth and adults with disabilities. It suppor
overarching goal that

TheEmployment Firgtramewor
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a) all people with disabilities are capable
petitive, integrated employment regard

In This Issue

the nature of a disability or the degree
port required; and

b) eligible persons with disabilities will ha

Employment First
(Elst)

priate for them, including the supports

Workforce Innovation
Opportunity Act

Recent legislation asWharkforce In-

Quiality Transition

novation and Opportunity Act (WIG\)le-
signed to bring this concept closer to realit
WIOA amends Title V of the Rehabilitation

adding:

a) Section 511 limits use of the subminim

wage; and

b) Section 511 demonstrates the intent th

Planning
SelfDetermination Acroy 4
the School Years
Parent Involvementin| 5
Transition Planning
Effective Transition 6

Programs, Services &
Activities

disabilities, must be afforded a full opp
to prepare for, obtain, maintain, advan

Keeping Our Studentg
Engaged and in Schodg

viduals with disabilities, especially youthg
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jWt[S‘uigérsoncentered?l’he youth is where

e addractices must be flexible enough tg

cess to integrated work settings most gpprospond to individual interests, streng
necegeeds.
sary to help them succeed in the workpliceAgencyneutral As agencies come tot

These common processes assist profes
’ﬂﬁéh, prepare, educate, and connect pcross

HBEY to realize meaningful, community

pIdy

reenter competitive integrated employment.

8
! Students can be Prepared for Integrated Employme!t

Hf BgrfRrundational elements for the activity and
gyacgices of the Framework are:

he

and
re-

hs and

team efforts begin and end. Policies

gether to collaborate, activity should occur
in a manner where all involved see yalue
for the youth and no single agency policies
or procedures are considered the priority
@utcome‘ocused The common focus of
the collaborative efforts are the meaningful
adult life outcomes.

sionals

%ms to consistently assist youth with disa-
em-

) ifent and other valued aspects of adult life




‘ VOLUME 1, ISSUE 1 |

THE LIGHTHOUSE

-

PAGE

Implications of the Workforkenovatiorand Opportunity Act (WIOA)
the Seamless Transition of Students with Disabilities

on

Impact of the Workforce Innovation
Opportunity Act (WIOA)

WIOA and Vocational Rehabilitation

T
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WIOA has opened the way for::

Expanded role for VR in transition

Early involvement with students transitioning fromy
employment & pestondary education

Increased coordination with SEAs and LEAs
Increased wablased learning opportunities;
Movement away from segregated settings
Increased emphasis toward integrated community
Efforts intended to limit the use-ofisitbum wage
Increased involvement with business

Increased collaboration and alignment among the
force partners

Increased VR role with workforce development ag

Data collection, accountability and aligned perforr
measures

Increased knowledge about and implementation ¢
dencedased/research practices

I

Implications of WIOA for Transition

Address Transition & employment services (not f
Presume that all students can work.

AS
w a

AnWher e

k , do you wan
nt to wor ?0

k

Utilize job shadowing, internships, volunteering, ¢
involvement of every kind.

Promote After school/weekend and summer emp

Integrate students into selb@obrk opportunities ang
vocational courses.

- persorcentered planning)

WIOA contains provisions related to transition that are n
State Vocational Rehabilitation (VR) systems. These ing
a) PreEmployment Transition Services (PETS): a new ca
VR funding that can be applied to five types of services
student exits school:

i) Job exploration counseling

II) Worbbased learning experignabich may includ
inschool or after school opportunities or experiences ou
traditional school setting (including internships) provided
grated setting in the community to the greatest extent pc

iii) Counseling on opportunities for enrollment in
hensive transition or ysesbndary educations programs at
tutions of higher learning;

iv) Workplace readiness training to develop soci
and independent living;

V) Instruction in sadfvocacy (including instruction i

b) Interagency collaboration between VR and schools is|
so that information is shared, joint planning occurs and s
from each system are jointly coordinated.

c) Services can be provided to youth potentially eligible
vices but for whom a case has not yet been initiated.

d) Prohibition of schools from entering into a contract wi
that employs individuals at subminimum wage for the pu
operating a program under which a youth with a disabilit
gaged in subminimum wage employment.

Seamless Transition
Individualized transition planning, confraseitywork
experiences including paid employment, family support
ment and interagency collaboration have been identified
utors to successful competitive integrated employment g
and youth
empl oy ment

for student s Wi

to successful

ruption of service, support and employment status after
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Quality Transition Planning and Improved-Basbol Outcomes;:
Are We Missing Our Focus?

viark

What is Quality Transition Planning?
Quality transition planning is a carefully crafted process desigt
for life after graduation, through identifying dreams, strengths, goals,

Benefits of Quality Transition
Planning

needs and supports beneficial for all students regardless of the exten
disability. Are we asking the right questions? The following questions
transition planning and be addr

a) Where is the student going in terms of future enfpioyweétite or sup-

ported employment)?
b) Will the student need postsecondary education or training?

¢)
d)

Where will the student live and what support will be needed?

What will the studentds transpor

How will the student maintain his or her social life?

e)
f)

What type of leisure activities will the student participate in?

What community agencies can help, what services each will provide, ho

g) : .
accessed, and how are all the services coordinated?

h) How will the student and his/her family be effectively involved in the tran

process? What are their training needs?

1)

How will progress be monitored, measured, recorded and reported?

Predictors of k$chool & PosBchool Success
Postschool outcomes can be widely achieved with the vastly underuti

1) Predictors of-8thool and Pesthool Successtat ansi t i onc
NSTTACInSchoolPostSchoolPredictorsSuperTablel3...
2) Evidence Based Practices for Post School Success at: ohioemployment
first.org/../Evidence_Based_Predictors_for_Post_school_Success
Critical Interrelationships Promoting Positive-Bolbol Outcomes
) \ iti i i
& Critical Interrelationship

Quality
IEPs

g Graduate V

Post-school

Staying
Outcomes

in School

N Indicator 13

From Kohl erdés Taxo

gramming focus should be on:

a) Teaching for Transition which includg

dentfocused planning and student de
ment.

b) Teaming for Transition which focuses

parent involvement, interagency collg
tion and program structure.

Wemust always consider the basic bene
students when:

a) Education is transiiocused, and

b) There is an effective studertised trar

sition planning process in place.

c) Social and emotional learning is prag
Despite laws, graduates with disabilities
ue to face significant challenges when it
to postsecondary success in the areas o
ployment, education, and independent li
(Barber, 2012). Some benefits of quality
tion planning are:

a) high level of independence anrd self
determination;

b) Completed college or postsecondary|

ing programs.

c)
d)

Paid employment
Better access to community resource
e)

f)

Connected to adult service programs

Equipped with tools to accomplish pd
secondary goals.

Can selfdvocate to address personal
sues.

g9)

Can selonitor own

h
) satisfactory quality o

rogress toward
life.

nomy

s st |
velop-

b on
\bora-

its for

ticed.
contin-
comes
em-
ing
transi-

train-

S

st
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Indicator 2 Indicator 14

Modified from NSTTAC
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Building SelDetermination Skills Across the School Year:

)

Understanding Sdlietermination

Building Setbetermination Skills Across School Yd

rs

We can understand-determination to refer to

characteristic of a persdimat leads him or her {o
make choiceanddecisionsbased on their own|q

preferencesindinterests to monitor and regula
their own actions and tgdsdorientedandself
directing

Educators can Promote SBdtermination b

®arly EIl ementary

Provide opportunities for students to make choices, teaching
they can exert control and that most choices have limited opt
which to select.

Promote early probksiving skills by encouraging students to
aloud as they address simple problems. Teachers should mo
problensolving processes.

te

T
y

them th
ons fror

hink
Hel theil

hegin tc

dard e.

hoo

h relate
BCisions
Ces wer

T Teaching the skills and knowledge studeifs negslide feedback regarding the outcomes of their choices to
to be setietermined. teach students to link choices and consequences.

1 Promoting active involvement in educatiorlal 'Il'leach students to evaluate th_eirl\'/vork in comparison_ to a star
planning and decisinaking. ("Does your paper look like this?") to lay the foundation for later self

management skills.
f Teaching students to direct their own leafning.
o . : L El me n r n Mi I

1 Communicating high expectations and ernpr?a:[ € GWEEEE Yy Ehe Jaele 56
12 S SHETE IS Bl LIS, i Teach students to systematically analyze potential options wi

T Creating a learning community that promptesbenefits and disadvantages in order to participate in simple d
active problem solving and choice opportunitiégd to examine past decisions to determine if the consequen

, _ _ anticipated or desired.
i (CIEELIE [FETINETE S ML [FEIE S el S“'ﬂde@tciach them in setting and committing to personal and acade

to ensure meaningful engagement.
What is Selbetermination? Why is it Importar

Selfdetermination is broadly defined as havin
ties and opportunit.i
that contributes to a personally satisfying life

Equipping students with the skills, attitudes, and o

portunities to play an active, prominent role ir
learning and planning for the future is now cg

a best practice in the field of special educatigi.

Research suggests students with disabilities
selfdetermined:

9 Contribute actively to their educational ar]
sition planning.
)l
in schoolwork.
1 Experience greateralind gains early in lif¢
1 Report higher quality of life and more posg

experiences beginning in early adulthood

including identifying steps to achieve goals and obtaining sup
t? Itor progress.
i Encourage them to evaluate f
9 afisrformance and reflect on wi

€ Sto ilBrove ahdefianc® parfi

mance.
p-. : 4
PtHeip i or Hi gh and
nsidered
Encourage students to make ==
sions that affect their-teay 55 SELF ADVOCACY AND SELF DETERMINATION

GOALS FOR YOUR IEP

whozigvities, including academic &
goals, posichool outcomes,

schedules, and others.
ﬂtraé]mphasize the link between goals that students set and the ¢

sions and choices they make, and teach them to hesakdoats

Are more academically successful and engagéto shoiterm objectiveRBromote opportunities to make choices|.

9 Provide opportunities for students to make decisions that have an i

D

L.

__ules to keep, diet and sleep habits, etc.
itive
{| Allow students to identify and learn about their own disability

mic goa
port to |

aily dec

hportant

pact on their daily activities, such as academic goals, careers to explore, scl

And exf

SeltDetermination is about enabling students with disabilities to achieve independence, integr

inclusion

to the greatest extent possible.

n and
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Are Parents Meaningfully and Effectively Involved in Trans
Planning and Services?

itior

Why are Families Important?

For SWDs family members play a crucial role during tr
planning. During high school parent/family impact is gr
when they:

a) hol d
b)
c)

hi gh expectations
discuss plans for the future with their children;

get help and assistance when needed,;

d) feel they are treated with respect and as equal part
the planning process;

e) help their son or daughter prepare for their future o
(college, employment, independent living or comm
ticipation;

fl keep track of their son
progress in high school.

Their importance is heightened since they maintain ne

nuity in providing infor

When are Families Involved in Schools?
Families are more likely to become involved when they

a) know they are capable of making a contribution to {

chil débs success;
b)
C)

d)

understand they should be involved;

feel welcomed by the school and their children; an

ning process.

The strongest, most consistent predictors of parent/fan
volvement at home and at school are:

a) the specific school programs and teacher practices| -
courage and guide parent involvement (Epstein, 20

b) good relationships and communication with school
sionals (Kim & Morningstar, 2000).

Successful transitions to adulthood for our students arg

when we:
a)
b)

understand the family systems framework.

understand the individual student and his or her far
their own social and emotional context.

educated about their in and the nature of the transil

Activities/Strategies that Promote Strong Parent/F
Involvement

a)
b)
c)
d)

e)

Make parent/family involvement a top priority.

Encourage and respect the voice and opinions of p
Host events that bring parents and families into the
Communicate with families often using a variety of

Create a warm, respectful and welcoming school cl

f) Be flexible in accommodating parents and families.

g) Provide a variety of resources for parents and fami

h) Support parents in helping their children at home.

i) Provide families information related to child develoj
creating supportive learning environments.

j) Establish effective schiebbme and hor@school com
munication

kk Strengthen familiesd kn
tend their childrendés |

Engage families in school planning, leadership and
ful volunteer opportunities.

Connect students and families to community resou
strengt hen

and s up pbeingt

I ,ljﬁ

I

niMake Parent and Family Involvement a Pr

c)

Encourage VOICE and CHOICE in plan

recognize and respect family dynamics and cultural values.

amily

arents.

ces
school

C

-

method

imate.
ies.

émr(]ené a

ogr
owl
ear

meanir

rces tha
stu

ing.
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Effective Transition Programs, Services and TrarRitiaed Activities

Indicators of Effective Transition Program

Because of the complex nature of transition, it is often

Some Important Transiti®elated Activitieg
of Secondary Special Educators

sufficiently address and provide for the variety of need| From the list below, what practices are you implementi

vices and supports for students with disabilities. Howe
effective, higjuality transition program is essential for g
improved and better outcomes for students with disab

Indicators of effective transition programs include:

§ System infrastructurpslicies, attributes, leadership

administration
Assessment and studemitered transition planning
Student development and student leadership

w wn

and emotional learning)

Workbased contextual learning

Student and family engagement and involvement
Interagency coordination and collaboration

w w W w

vices

In addition, critical contextual issues as cultural diversi

assistive technology are essential to consider when dg
quality secondary transition programs.

Quality transition planning that meets the requirements

IEP as well as comply with federal regulations involves
transition as a process,
interests, needs and strengths, ¢) making sure that his

goals are what drives school and community experien(

tion services and supports offered, d) effective collabg

Careepriented curriculum and instruction (including

Professional development in transition education g|

8

8

N

5 8

student and family, and relevant community members

cies, and e) keeping the student actively involved in thg

Keys to Success

Family involvement

Social skills

Integration/LRE
Independence/Responsibility
Interests/Preferences

Futures planning/Goal-setting
Community-based instruction/activities
Community service/volunteer work
Paid work experience

Interagency collaboration

Vocational training

Adapted from Best Practices in Transition by Paula Kohler

Prepare meaningful, realistic, assessment driven IE

transition planning.

Support students by teaching thesahwsatiacy skills
needed to fully participate in their transition plannin
including sharing their vision, hopes and dreams fo
future.

Collaborate with families about upcoming transition
meetings and gather meaningful input ahead of tim

Educate families about and treat them as equal paf
the transition planning process, allowing them to va
respecting their opinions.

ng?

Ps duri

d,
I their

plannir
e.

tners in
ice and

Teach students with disabilities the skills they need to be

successful post high school, focusing on integrated
employment, postsecondary education and training

adult roles and responsibilities of independent living.

and th

Collaborate with general education teachers to ensure

students have access to general education curricul
content.

Ensure students understand their support needs ar]
them identify the accommodations they need to be
successful.

Collect data and progress monitor to ensure studer
achieving identified skills, IEP goals, and objectives
facilitate movement towardgebsiol success.

Advocate for students and families when needed a
to transition skills, experiences and opportunities.

Provide information and resources to families and ¢
about outside agencies and services and share infg
about family and student trainings.

Support families and students with the referral proc
eligible for services from community agencies and
needed adult supports.

Participate in professional development associated
transition planning and services.

um and

d help
0s

ts are
to

5 relate

tudents
yrmatior

ess to &
receive

with

Every student can bI a
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CEC-NCDCDT Membership

Join CEENCDCDT. Our goal is to increase membership by 10%.
Are YOU a member? Then, RECRUIT a new member.
Can we have at least ONE SEXDCDT member per School District?

Become a member TODAY! Membership has its privileges and benefits.

r

News | nf or ma-tPirmrj ect s

Success StOolileasbor at

For more information v inacdtorg® Me mb €
In Your Neck of the Woods Do You Want to Serve?
WANTED Do YOU
oWha& Happening in Your want to make a difference
Wo o dé for Students with Disabilities?

Do YOU want to serve as a Memk
of the NEDCDT Board?

er

Outstanding Student A i
. Speak with a Board Member or
Articles needed for Sp . .
Submit By February 15 Your Regional Representative
for details!
Il Save The Date !l

Il Save The Date

—B—
-

NCDCDT
Transition Spring Conference

Where: Embassy Suites

204 Centerport Dr.
Greensboro, NC

When: April 18th April 20th, 2018

Hotel Registration @ 33®68- 4535
(Register Early)

Great Opportunity to
Meet New People

Make New Friends
Win Fabulous Prizes Network




N EVELORMENT AND TRansTon ¥ | Keeping Our Students Engaged and in School
o T TSR T e s N T While graduation rates have increased for SWDs, thgir g(aduati()n_rate [
Carolina Division on Career Development and 20% lower, (80% for_ all gtuc_it_ants, 6(_)% fo_r_ SWDs), W|th wu;lg var{ations

Transition, is published three times per year - Fall, | among states and with significant disparities among disability grpups (6

Winter and Spring. The aim is to inform and for LDs and 43% for EDs). Dropouts were 22% during 2008 and|2009 c
educate special educators of North f_fg.‘l’.'::ay;’xf pared to 8% for their peers without disabilities during the same period, v
school or region. We believe that QUALITY the highest dropout rate (40%) for youths with emotional disabilifies.
Transition Education & Services can only occur .
through an informed and educated people. Consequences of Dropping Out
; , —1 Dropping out of school has consequences for both the student gnd his/l
Pl ease submit contributi o - .
family as well as the community at large.
ML= AR a . Likelihood of being unemployed, underemployed and dependent on welfare
To I'nform and S ¢ U l!)) H?iskfbghé{/i&r ad tw&l cris r?lcreases in mental health needs.
who empower studle'nt Wi toh
di sabilities-thrtco /us@aply deglire ih émployment for SWDs without a HS diploma correspor
det er mi natd dwmd sad y‘ , togza pOY to 49% decline #tirfidlemployment for SWDS
student invol veme tyordiily tolbdhfested, Fodped by the police or incarcerated.
process for a bettler Qualit oTp LI]Pe
e) Lower job types, salaries and opportunities for career advancemerit.
- f) Low attendance at any type of postsecondary setting.
Wedbre on th o
g) Atdistinct disadvantage in striving for independenesuéfioileset§ in
WwWw. 2zcdcdtorg adulthood.
Four Domains of Student Engagen Strategies for Keeping Students Engaged and Reengaged in School
Students drop out because they become bored, disengaged, not inspire

Engagement is essential for school completio| persevere, inadequate support from school during complex personal an

graduating with the academic and social skill§ educational circumstances they are facing. Disengaged students are lik

lege and career readiness. The four domains| experience academic challenges and academic failure, greater levels of
enced by environmental factors and school cqd senteeism, and behavioral difficulties, least likely to be involved jn orgar

Academic: school groups and be suspended in school and out of school. Strategie:

. o , promote student engagement include:
T Cognitive skills linking academic knowledg
academic concepts making learning relev{ 1  Critical first step: Develop a system to identify stislentsiadp-
meaningful; time spent focusing on schoo ping out based on the three universally used predictors (attendance
) behavior and course completion) and provide adequate support and
Behavioral: interventions.
1 Visible and desirable actions: attending sc Attendance80% attendance during middle school and high sghool;
P BehaviorGetting suspended or receiving an unsatisfactory behavior
participating in class. ) X .
grade in MS and being suspended by the 9th grade in HS.
Cognitive Coursefailing core classes like English and Math in MS. Failing any
f  Growthiorientaticieling|comfortable takin course in the 9th grade, especially core or required courses.
academic risks and learning from mistake|{ Have systems and strategies in place for helping students complete
. _ , quired coursework and not falling behind e.g
T Ability to sefionitor academic progress a) MuliTiered Systems of Support (MTSS), b) Data to keep students
1 Grit: persistence, resiliencegaeiol. track (Early Warning System, Student Engagement Surveys| Schoo
Climate Surveys), c) Proven Interventions to increase attendance, ir
Affective crease positive behavior, and support course completion, d)|assign
§ Emotionalipsychological comfort mentors and advocates, €) personali_ze the Iearni_ng environ_rnent an
' instructional process, f) promote social and emotional learning, and

1 Feeling of sense of belongingnectedness provide rigorous and relevant instruction with high expectations to b

school, teachers, peers. engage students and provide the skills for and after graduatipn.




