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Section 511 builds on Employment First  by 
expecting, encouraging, providing, creating, 

and rewarding integrated employment :  

¶ at minimum or competitive wages and 

benefits;  

¶ as the first and preferred outcome for 

working-age individuals with disabilities; 

¶ especially those with complex and signifi-

cant disabilities, for whom job placement 
in the past has been limited, or traditionally 

has not occurred.                                             

The foundational elements for the activity and 

practices of the Framework are: 

¶ Person-centered. The youth is where the 

team efforts begin and end. Policies and 
practices must be flexible enough to re-
spond to individual interests, strengths and 
needs. 

¶ Agency-neutral. As agencies come to-

gether to collaborate, activity should occur 
in a manner where all involved see value 
for the youth and no single agency policies 
or procedures are considered the priority 

¶ Outcome-focused, The common focus of 

the collaborative efforts are the meaningful 
adult life outcomes. 

                                                                                      
These common processes assist professionals 
to plan, prepare, educate, and connect across 
systems to consistently assist youth with disa-
bilities to realize meaningful, community em-

ployment and other valued aspects of adult life. 

Understanding and Applying the Employment First 
(E1st) Principle for Students with Disabilities 
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What is Employment First?                                      
                                                                            
 Across the nation, Employment First is 
a declaration of both philosophy and policy stating 
that: ñEmployment is the first priority and preferred 
outcome of publicly funded services for people 

with disabilities.ò    .  

 Employment First supports the belief 
that community-based, integrated employment 
should be the primary day activity for working age 
youth and adults with disabilities. It supports an 

overarching goal that   

a) all people with disabilities are capable of com-
petitive, integrated employment regardless of 
the nature of a disability or the degree of sup-

port required; and  

b) eligible persons with disabilities will have ac-
cess to integrated work settings most appro-
priate for them, including the supports neces-

sary to help them succeed in the workplace.  

 Recent legislation as the Workforce In-
novation and Opportunity Act (WIOA), is de-
signed to bring this concept closer to reality..   
WIOA amends Title V of the Rehabilitation Act by 

adding: 

a) Section 511 limits use of the subminimum 

wage; and  

b) Section 511 demonstrates the intent that indi-
viduals with disabilities, especially youth with 
disabilities, must be afforded a full opportunity 
to prepare for, obtain, maintain, advance in, or 

reenter competitive integrated employment.  

    Students can be Prepared for Integrated Employment 

Touch the Future                   

 Light the Way 

The Employment First Framework 

Understanding Employment First 
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WIOA has opened the way for::                                        

¶ Expanded role for VR in transition      

¶ Early involvement with students transitioning from school to 
employment & post-secondary education  

¶  Increased coordination with SEAs and LEAs  

¶ Increased work-based learning opportunities;                                                                    

¶  Movement away from segregated settings  

¶ Increased emphasis toward integrated community settings  

¶ Efforts intended to limit the use of sub-minimum wage  

¶ Increased involvement with business 

¶ Increased collaboration and alignment among the work-
force partners  

¶ Increased VR role with workforce development agencies  

¶ Data collection, accountability and aligned performance 
measures  

¶ Increased knowledge about and implementation of evi-
denced-based/research practices                                                 

¶ Address Transition & employment services  (not programs)  

¶ Presume that all students can work. 

¶ Ask, ñWhere do you want to work?ò instead of  ñDo you 
want to work?ò 

¶ Utilize job shadowing, internships, volunteering, community 
involvement of every kind.  

¶ Promote After school/weekend and summer employment.                                                                                             

¶ Integrate students into school-to-work opportunities and 
vocational courses.  

Implications of the Workforce Innovation and Opportunity Act (WIOA) on 
the Seamless Transition of Students with Disabilities 

 

Impact of the Workforce Innovation                                
Opportunity Act (WIOA) 

WIOA and Vocational Rehabilitation 

WIOA contains provisions related to transition that are new for 

State Vocational Rehabilitation (VR) systems. These include           

a) Pre-Employment Transition Services (PETS): a new category of 

VR funding that can be applied to five types of services before a 

student exits school:            

 i)  Job exploration counseling                                                                                     

 II) Work-based learning experience ï which may include 

in-school or after school opportunities or experiences outside the 

traditional school setting (including internships) provided in an inte-

grated setting in the community to the greatest extent possible;                                                   

 iii)  Counseling on opportunities for enrollment in compre-

hensive transition or post-secondary educations programs at insti-

tutions of higher learning;                                                                                                  

 iv)  Workplace readiness training to develop social skills 

and independent living;                                                                                                      

 v) Instruction in self-advocacy (including instruction in 

person-centered planning)                                                                                          

b) Interagency collaboration between VR and schools is required 

so that information is shared, joint planning occurs and services 

from each system are jointly coordinated.                                                          

c) Services can be provided to youth potentially eligible for VR ser-

vices but for whom a case has not yet been initiated.                                       

d) Prohibition of schools from entering into a contract with an entity 

that employs individuals at subminimum wage for the purpose of 

operating a program under which a youth with a disability is en-

gaged in subminimum wage employment.  

Seamless Transition                                                                                 

 Individualized transition planning, community-based work 

experiences including paid employment, family support of employ-

ment and interagency collaboration have been identified as contrib-

utors to successful competitive integrated employment outcomes 

for students and youth with disabilitiesô The movement from school 

to successful employment  is ñseamlessò because there is no inter-

ruption of service, support and employment status after school exit.  

Implications of WIOA for Transition 



 

environmental factors, as well as by                                                           

b) school context/school climate. 

 

  

 

 

 

 

    Research and effective practice have 
noted some applied principles that 
reflect knowledge and strategies for 
promoting postsecondary education 
and training, employment and active 
participation in community life for 
students with intellectual and other 
disabilities.  

 

 

well as prepare students 
for a world of technology 
and global understand-
ing. 

Twenty first century 
skills will address those 
skills that will effectively 
equip students with em-
ployability skills (those 
soft skills such as  de-
pendability, critical 
thinking, teamwork), as 

 

 

 

 

PAGE 3 THE LIGHTHOUSE                                    VOLUME 1, ISSUE 1 

 

 

 Using the Indicator 13 Checklist 
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Quality Transition Planning Facilitates Successful Post-

SchooOutcomes               Outcomes: Are We Missing the Mark? 

Quality Transition Planning and Improved Post-School Outcomes: 
Are We Missing Our Focus? 

What is Quality Transition Planning?                                                                     
 Quality transition planning is a carefully crafted process designed to plan 
for life after graduation, through identifying dreams, strengths, goals, instructional 
needs and supports beneficial for all students regardless of the extent or type of 
disability. Are we asking the right questions? The following questions should guide 

transition planning and be addressed prior to the studentôs HS graduation.   

a) Where is the student going in terms of future employment (competitive or sup-
ported employment)?   

b) Will the student need postsecondary education or training?  

c) Where will the student live and what support will be needed?  

d) What will the studentôs transportation needs be?  

e) How will the student maintain his or her social life?  

f) What type of leisure activities will the student participate in? 

g) What community agencies can help, what services each will provide, how will they be 
accessed, and how are all the services coordinated?   

h) How will the student and his/her family be effectively involved in the transition planning 
process? What are their training needs? 

i) How will progress be monitored, measured, recorded and reported?                    

Predictors of In-School & Post-School Success                                          
Post-school outcomes can be widely achieved with the vastly underutilized tools as: 

1) Predictors of In-School and Post-School Success at: transitioncoalition.org/é./                                    

NSTTACInSchoolPostSchoolPredictorsSuperTable13...    

2) Evidence Based Practices for Post School Success at: ohioemployment-

first.org/../Evidence_Based_Predictors_for_Post_school_Success...  

Critical Interrelationships Promoting Positive Post-School Outcomes 

Benefits of Quality Transition                 
Planning 

From Kohlerôs Taxonomy for Transition Pro-
gramming focus should be on:  

a) Teaching for Transition which includes stu-
dent-focused planning and student develop-
ment.  

b) Teaming for Transition which focuses on 
parent involvement, interagency collabora-
tion and program structure. 

We must always consider the basic benefits for 
students when: 

a) Education is transition-focused, and 

b) There is an effective student ïfocused tran-
sition planning process in place. 

c) Social and emotional learning is practiced. 

Despite laws, graduates with disabilities contin-
ue to face significant challenges when it comes 
to postsecondary success in the areas of em-
ployment, education, and independent living 
(Barber, 2012). Some benefits of quality transi-

tion planning are: 

a) high level of independence and self-
determination; 

b) Completed college or postsecondary train-
ing programs. 

c) Paid employment 

d) Better access to community resources 

e) Connected to adult service programs 

f) Equipped with tools to accomplish post-
secondary goals. 

g) Can self-advocate to address personal is-
sues. 

h) Can self-monitor own progress toward a 
satisfactory quality of life.  
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 Using the Indicator 13 Checklist 
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Building Self-Determination Skills Across the School Years  

 

Self-Determination is about enabling students with disabilities to achieve independence, integration and 

inclusion to the greatest extent possible. 

Building Self-Determination Skills Across School Years 

Early Elementary 

¶ Provide opportunities for students to make choices, teaching them that 

they can exert control and that most choices have limited options from 
which to select. 

¶ Promote early problem-solving skills by encouraging students to think 

aloud as they address simple problems. Teachers should model their own 
problem-solving processes. 

¶ Provide feedback regarding the outcomes of their choices to begin to 

teach students to link choices and consequences. 

¶ Teach students to evaluate their work in comparison to a standard e.g. 
("Does your paper look like this?") to lay the foundation for later self-
management skills. 

 
Late Elementary and Middle School 
 

¶ Teach students to systematically analyze potential options with related 

benefits and disadvantages in order to participate in simple decisions, 
and to examine past decisions to determine if the consequences were 
anticipated or desired. 

¶ Coach them in setting and committing to personal and academic goals, 

including identifying steps to achieve goals and obtaining support to mon-
itor progress. 

¶ Encourage them to evaluate task 

performance and reflect on ways 
to improve and enhance perfor-
mance. 

 
Junior High and High School 
 

¶ Encourage students to make deci-

sions that affect their day-to-day 
activities, including academic 
goals, post-school outcomes, 
schedules, and others. 

¶ Emphasize the link between goals that students set and the daily deci-

sions and choices they make, and teach them to break long-term goals 

into short-term objectives. Promote opportunities to make choices.. 

¶ Provide opportunities for students to make decisions that have an important im-

pact on their daily activities, such as academic goals, careers to explore, sched-

ules to keep, diet and sleep habits, etc.  

¶ Allow students to identify and learn about their own disability and explore 

Understanding Self-Determination 

We can understand self-determination to refer to a 
characteristic of a person that leads him or her to 
make choices and decisions based on their own 
preferences and interests, to monitor and regulate 
their own actions and to be goal-oriented and self-

directing.  

Educators can Promote Self-Determination by 

¶ Teaching the skills and knowledge students need 

to be self-determined.  

¶ Promoting active involvement in educational 

planning and decision-making.  

¶ Teaching students to direct their own learning.  

¶ Communicating high expectations and empha-

size student strengths and uniqueness.  

¶ Creating a learning community that promotes 

active problem solving and choice opportunities.  

¶ Creating partnerships with parents and students 

to ensure meaningful engagement. 

What is Self-Determination? Why is it Important?  

Self-determination is broadly defined as having abili-
ties and opportunities to steer oneôs life in a direction 

that contributes to a personally satisfying life. 

Equipping students with the skills, attitudes, and op-
portunities to play an active, prominent role in their 
learning and planning for the future is now considered 

a best practice in the field of special education.  

Research suggests students with disabilities who are 

self-determined:  

¶ Contribute actively to their educational and tran-

sition planning. 

¶ Are more academically successful and engaged 

in schoolwork. 

¶ Experience greater all-round gains early in life. 

¶ Report higher quality of life and more positive 

experiences beginning in early adulthood. 
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Make Parent and Family Involvement a Priority! 

Encourage VOICE and CHOICE  in planning. 

Why are Families Important? 

For SWDs family members play a crucial role during transition 
planning. During high school parent/family impact is greatest 

when they: 

a) hold high expectations for their childrenôs success;  

b) discuss plans for the future with their children;  

c) get help and assistance when needed;  

d) feel they are treated with respect and as equal partners in 

the planning process;  

e) help their son or daughter prepare for their future options 
(college, employment, independent living or community par-

ticipation;  

f) keep track of their son or daughterôs academic and social 

progress in high school.  

Their importance is heightened since they maintain needed conti-

nuity in providing information about studentsô progress. 

When are Families Involved in Schools? 

Families are more likely to become involved when they:  

a) know they are capable of making a contribution to their 

childôs success;  

b) understand they should be involved;  

c) feel welcomed by the school and their children; and  

d) educated about their in and the nature of the transition plan-

ning process.  

The strongest, most consistent predictors of parent/family in-

volvement at home and at school are:  

a) the specific school programs and teacher practices that en-

courage and guide parent involvement (Epstein, 2000);  

b) good relationships and communication with school profes-

sionals (Kim & Morningstar, 2000). 

Successful transitions to adulthood for our students are enhanced 

when we:  

a) understand the family systems framework. 

b) understand the individual student and his or her family in 

their own social and emotional context.  

c) recognize and respect family dynamics and cultural values. 

Activities/Strategies that Promote Strong Parent/Family 
Involvement 

a) Make parent/family involvement a top priority. 

b) Encourage and respect the voice and opinions of parents. 

c) Host events that bring parents and families into the school. 

d) Communicate with families often using a variety of methods. 

e) Create a warm, respectful and welcoming school climate. 

f) Be flexible in accommodating parents and families. 

g) Provide a variety of resources for parents and families. 

h) Support parents in helping their children at home. 

i) Provide families information related to child development and 

creating supportive learning environments. 

j) Establish effective school-to-home and home-to-school com-

munication 

k) Strengthen familiesô knowledge and skills to support and ex-

tend their childrenôs learning at home and in the community. 

l) Engage families in school planning, leadership and meaning-

ful volunteer opportunities. 

m) Connect students and families to community resources that 

strengthen and support studentsô learning and well-being. 



 

Because of the complex nature of transition, it is often difficult to 
sufficiently address and provide for the variety of needed ser-
vices and supports for students with disabilities. However, an 
effective, high-quality transition program is essential for providing 

improved and better outcomes for students with disabilities.  

Indicators of effective transition programs include: 

§ System infrastructures - policies, attributes, leadership and 
administration 

§ Assessment and student-centered transition planning 

§ Student development and student leadership 

§ Career-oriented curriculum and instruction (including social 
and emotional learning) 

§ Work-based contextual learning 

§ Student and family engagement and involvement 

§ Interagency coordination and collaboration 

§ Professional development in transition education and ser-
vices 

In addition, critical contextual issues as cultural diversity and 
assistive technology are essential to consider when developing 

quality secondary transition programs. 

Quality transition planning that meets the requirements of the 
IEP as well as comply with federal regulations involves a) seeing 
transition as a process, b) focusing on a studentôs preferences, 
interests, needs and strengths, c) making sure that his or her 
goals are what drives school and community experiences, transi-
tion services and supports offered, d) effective collaboration with 
student and family, and relevant community members and agen-

cies, and e) keeping the student actively involved in the process. 
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Effective Transition Programs, Services and Transition-Related Activities 

From the list below, what practices are you implementing? 

§ Prepare meaningful, realistic, assessment driven IEPs during 

transition planning. 

§ Support students by teaching them self-advocacy skills 
needed to fully participate in their transition planning, 
including sharing their vision, hopes and dreams for their 

future. 

§ Collaborate with families about upcoming transition planning 

meetings and gather meaningful input ahead of time. 

§ Educate families about and treat them as equal partners in 
the transition planning process, allowing them to voice and 

respecting their opinions. 

§ Teach students  with disabilities the skills they need to be 
successful post high school, focusing on integrated 
employment, postsecondary education and training and the 

adult roles and responsibilities of independent living. 

§ Collaborate with general education teachers to ensure 
students have access to general education curriculum and 
content. 

 
§ Ensure students understand their support needs and help 

them identify the accommodations they need to be 
successful. 

 
§ Collect data and progress monitor to ensure students are 

achieving identified skills, IEP goals, and objectives to 
facilitate movement toward post-school success. 

 
§ Advocate for students and families when needed as related 

to transition skills, experiences and opportunities. 
 
§ Provide information and resources to families and students 

about outside agencies and services and share information 
about family and student trainings. 

 
§ Support families and students with the referral process to be 

eligible for services from community agencies and receive 
needed adult supports. 

 
§ Participate in professional development associated with 

transition planning and services. 

 Every student can be a social asset. 

  Indicators of Effective Transition Programs   Some Important Transition-Related Activities 
of Secondary Special Educators 
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 Join CEC-NCDCDT. Our goal is to increase membership by 10%.   

Are YOU a member? Then, RECRUIT a new member. 

Can we have at least ONE CEC-NCDCDT member per School District? 

Become a member TODAY! Membership has its privileges and benefits. 

For more information visit “Membership” at our website: ncdcdt.org 

               CEC-NCDCDT Membership 

VOLUME 1, ISSUE 1 

   In Your Neck of the Woods 

 NCDCDT                                              
Transition Spring Conference  

Where:  Embassy Suites                                     
      204 Centerport Dr.                                    
      Greensboro, NC 

When:    April 18th - April 20th, 2018 

Hotel Registration @ 336 - 668 - 4535                             
  (Register Early) 

Great Opportunity to                                          
Meet New People 

Make New Friends                                                        

Win Fabulous Prizes     Network 

Do YOU                                                                                            
want to make a difference                                                                

for Students with Disabilities? 

  Do YOU want to serve as a Member      
of the NC-DCDT Board? 

Speak with a Board Member or                         
Your Regional Representative                               

for details! 

       Do You Want to Serve? 



 

                                                                                              

.       

  

The LIGHTHOUSE,  the newsletter of the North 
Carolina Division on Career Development and 

Transition, is published three times per year - Fall, 
Winter and Spring. The aim is to inform and 

educate special educators of North Carolina. We 
welcome information about what is HOT in your 

school or region. We believe that QUALITY 
Transition Education & Services can only occur 

through an informed and educated people. 

NORTH CAROLINA DIVISION ON CAREER 
DEVELOPMENT AND TRANSITION  

Four domains listed are impacted by                                                                          a) 

Engagement is essential for school completion and 
graduating with the academic and social skills for col-
lege and career readiness. The four domains are influ-
enced by environmental factors and school context:                     

Academic:  

¶ Cognitive skills linking academic knowledge and 
academic concepts making learning relevant and 

meaningful; time spent focusing on school work. 

Behavioral: 

¶ Visible and desirable actions; attending school; 

participating in class. 

Cognitive 

¶ Growth orientation - feeling comfortable taking 

academic risks and learning from mistakes. 

¶ Ability to self-monitor academic progress 

¶ Grit: persistence, resilience, self-control. 

Affective 

¶ Emotional/psychological comfort. 

¶ Feeling of sense of belonging - connectedness to 

school, teachers, peers. 

Four Domains of Student Engagement 

Please submit contributions to wdennis@wcpss.net 
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www. ncdcdt.org  
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While graduation rates have increased for SWDs, their graduation rate is 
20% lower, (80% for all students, 60% for SWDs), with wide variations 
among states and with significant disparities among disability groups (60% 
for LDs and 43% for EDs). Dropouts were 22% during 2008 and 2009 com-
pared to 8% for their peers without disabilities during the same period, with 

the highest dropout rate (40%) for youths with emotional disabilities. 

Consequences of Dropping Out 

Dropping out of school has consequences for both the student and his/her 

family as well as the community at large.  

a. Likelihood of being unemployed, underemployed and dependent on welfare. 

b) Risky behaviors.as well as increases in mental health needs. 

c) A steady decline in employment for SWDs without a HS diploma corresponded 

to a 60% to 49% decline in full-time employment for SWDS  

d) More likely to be arrested, stopped by the police or incarcerated. 

e) Lower job types, salaries and opportunities for career advancement. 

f) Low attendance at any type of postsecondary setting. 

g) At distinct disadvantage in striving for independence and self-sufficiency in 

adulthood. 

Strategies for Keeping Students Engaged and Reengaged in School 

Students drop out because they become bored, disengaged, not inspired to 
persevere, inadequate support from school during complex personal and 
educational circumstances they are facing. Disengaged students are likely to 
experience academic challenges and academic failure, greater levels of ab-
senteeism, and behavioral difficulties, least likely to be involved in organized 
school groups and be suspended in school and out of school. Strategies to 

promote student engagement include: 

¶ Critical first step: Develop a system to identify students at-risk of drop-
ping out based on the three universally used predictors (attendance, 
behavior and course completion) and provide adequate support and 
interventions.                                                                                              
Attendance: 80% attendance during middle school and high school;            
Behavior: Getting suspended or receiving an unsatisfactory behavior 
grade in MS and being suspended by the 9th grade in HS.                       
Course: Failing core classes like English and Math in MS. Failing any 

course in the 9th grade, especially core or required courses. 

¶ Have systems and strategies in place for helping students complete re-
quired coursework and not falling behind e.g                                                                      
a) Multi-Tiered Systems of Support (MTSS), b) Data to keep students on 
track (Early Warning System, Student Engagement Surveys, School 
Climate Surveys), c) Proven Interventions to increase attendance, in-
crease positive behavior, and support course completion, d) assign adult 
mentors and advocates, e) personalize the learning environment and 
instructional process, f) promote social and emotional learning, and g) 
provide rigorous and relevant instruction with high expectations to better 

engage students and provide the skills for and after graduation.  

NCDCDT - MAIN Focus 

To Inform and equip educators 
who empower students with 
disabilities through self-

determination/self- advocacy, and 
student involvement in the IEP 
process for a better Quality of Life  

Keeping Our Students Engaged and in School 


